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  KEEP CALM AND RELAX, RELATE, RELEASE!  

Submitted By: Shameika Sykes-Salvador, Social Studies/Literacy Coordinator 
 

Teaching is fundamental to our future as a nation. Along with the many rewards that teachers 

experience every year, it is normal for new teachers to experience high levels of stress during their 

first year or two in the classroom. Research has found that large proportions of new teachers leave 

the profession within their first three to five years as many have feelings of isolation and find the 

demands of the job stressful.  
 

The good news is that as the new teacher begins to feel more comfortable with the curriculum and the 

responsibilities of the career, stress will lessen and the rewards of teaching can come to the forefront. Having 

a support system in place outside of the classroom can also help to lessen the strain.  
 

In an effort to support our district’s first and second year teachers, the district’s New Teacher 

Induction and Mentoring Program hosted its first annual, novice teacher stress management 

symposium at Woodruff Career and Technical Center on Thursday, April 23, 2015. This year’s 

theme was: “Relax! Relate! Release!” The overarching message to new teachers was: “The reality is that teaching is 

a hard job! Only the best can do it. To stay at YOUR best, you need to…..” 

Relax!  

 Don’t sweat the small stuff! 

 Stay stress-free. 

 Unwind when you can and focus on yourself. 

 Take time to de-stress! 

Relate!  

 Take time to reflect. 

 Relate to your peers. 

 Maintain healthy relationships with family and other loved ones. 

 Find time for yourself. 

 Realize when you’re stressed. 

 Remember why you’re here!  

 Stay in good health (mentally and physically). 

Release!  

 Seek healthy outlets for stress relief. 

 Stay motivated. 

 Reach out to your support system. 
 

New teachers (and experienced teachers as well) need to work to stay happy, healthy, and strong! See this list of 

tips below:  

 Eat breakfast: Eating a good breakfast not only boosts your metabolism, it also keeps you focused so that you’re more 

productive throughout the entire day. 

 Cut back on worrying: Worrying takes up too much time and energy; plus, it makes you even more stressed about 

things that aren’t in your control. 

 Healthy snacks: Pack a survival kit full of healthy snacks before you leave for school each day, and you can munch and 

crunch away without feeling guilty. Many of these foods like almonds, baby carrots and tuna will also help your focus. 

 Photos: Put pictures up of your friends, family and pets to make you feel close to your personal life even when you’re at 

work. 

 Meditate: Take a minute or two to meditate at your desk or even at the dry erase board when students are pushing you to 

your limit. 

 Read a book just for you: The next time you pick out a book, don’t do it because you think it might be a good read for 

your students. Pick something out just for you as a way to unwind. 

 Prioritize: Learning how to prioritize is a proven way to lower stress levels, get more tasks accomplished, and have extra 

time for yourself. 

 Breathe: Deep breathes can make you feel more relaxed and focused in seconds. 

 Don’t resist change: Resisting new technology trends and teaching styles will just make you feel left behind and 

disconnected. Implement new tools, blogs, and multimedia presentations to connect with your new generation of students 

and younger teachers. 

 Remember that there’s always tomorrow: No matter how bad your day was, remember that when you get home, you 

can just go to sleep and wake up with a fresh start. 

Zumba  

Fitness 

Belly Dancing 

Relax, Relate, Release! 

WOOSAH! Team 

Yoga 



WHAT SKILLS MUST EDUCATORS HAVE TO EFFECTIVELY 

IMPLEMENT RTI FOR ELLS? 

By: Sharon Vaughn, Alba Ortiz                                      

 Submitted By Chatea Green, Director of Federal Programs 
 

 Many educators, including those providing special education services, are concerned that they do not have 

the knowledge and skills to appropriately instruct ELLs. In some cases, these personnel are fearful that their lack 

of knowledge of the student's native language renders them incapable of providing valuable instruction. As a 

result, they may elect to do the minimum amount needed to intervene and instruct. For this reason, it is essential 

that educators be provided with the resources needed to support them in this process. Being provided professional 

development for enhancement of knowledge and skills is essential; in addition, a problem-solving team with 

knowledge and experience working with ELLs can be a valuable resource to facilitate decision making and to 

design instructional supports. 

 Provide ongoing and research-based professional development to teachers and other school personnel. 

The more that personnel know about the development of oral language, early literacy, students' home language, 

contextual considerations, and the cultural background of students, the better informed they will be in making 

appropriate decisions about interpreting screening and assessment results and in designing appropriate 

interventions. 

 Fully credentialed bilingual education and ESL teachers must continuously acquire new knowledge 

regarding best practices in bilingual education and ESL. General education teachers should regularly participate 

in professional development focused on meeting the needs of ELLs (e.g., information about bilingual education, 

ESL strategies, and the cultural background of students, the better informed they will be in making appropriate 

decisions about interpreting screening and assessment results and in designing appropriate interventions.  

The difference between ordinary and extraordinary is that 

little extra.  

END OF THE SCHOOL YEAR TIPS FOR TEACHERS 
http://www.signupgenius.com/school/end-of-school-year-tips-for-teachers.cfm 

 

 As the school year comes to a close, it is important to keep the focus on what's important and 

not be de-railed by kids getting anxious to get the summer started.  Here are some tips on how to stay 

in control while maintaining your sanity through the process.  

 Have a plan. Think through your end-of-year survival mechanisms and always stick with the plan. If the kids 

sense a lack of structure they will get off task easily. 

 Hang inspiring quotes around the classroom. Anything that will remind you to persevere instead of panic 

can help. 

 Think through Parent-Teacher conferences. Save time and energy by planning online this year.  

 Sort school supplies. Figure out what will get you through the end of the year and note what you can save 

and use next year. 

 Plan more hands-on activities. Get the kids involved both mentally and physically. 

 Take time to release energy. Get kids up and moving, whether you do jumping jacks or just take 1-2 minute 

breaks between activities.  

 Make it fun. Pick a fun book to read to your class. 

 Make adjustments. Adjust the schedule so learning opportunities are in the morning when students have a 

better attention span.  

 Spring cleaning. Organize parent and students to come help out before or after school for spring cleaning in 

the classroom.  

 Meal Plan. At home, things will be busier too. Cook meals ahead or plan easy meals during the last month of 

school. Less to think about! 

 Get organized. Gather information for the principal on all of the students and their potential class 

placements for the next year.  



KAGAN STRATEGIES THAT PROMOTE SOCIAL SKILLS 
Dr. Spencer Kagan and Miquel Kagan 

 

Numbered Heads Together - Teammates put their “heads together” to reach consensus on the 

team’s answer. Everyone keeps on their toes because their number may be called to share the 

team’s answer.   

Setup: Teacher prepares questions or problems to ask teams. 

1. Students number off. 

2. Teacher poses a problem and gives think time. (Example: “How are rainbows formed? Think about your best 

answer.”) 

3. Students privately write their answers. 

4. Students stand up and “put their heads together,” showing answers, discussing, and teaching each other. 

5. Students sit down when everyone knows the answer or has something to share.  

6. Teacher calls a number. Student with that number answer simultaneously using:  

*AnswerBoard Share *Chalkboard Responses *Choral Practice 

*Response Cards *Finger Responses  *Manipulatives 

7. Classmates applaud students who responded. 
 

Variations 

 Paired Heads Together -  Students are in shoulder partner pairs. After teacher asks a question, pairs huddle to 

improve the answers they have each written. Teacher then calls for either A or B to share their best answer with 

their face partner. 

 Traveling Heads Together - Traveling Heads starts the same as Numbered Heads, but when the teacher calls a 

number, the students with that number on each team stand, then “travel” to a new team to share their answers. 

For fun, seated students beckon for a standing student to join tier team.   

 Stir the Class - Teams stand around the outside of the class with spaces between teams. Teammates stand 

shoulder-to-should. The teacher poses a question, then students write their own answers on the AnswerBoard or 

slip of paper. Teammates huddle to reach consensus, then un-huddle when done. The teacher selects a number 

and tells students with the number how many teams to rotate forward to share their answers.  
 

Spend-A-Buck - To make a team decision, teammates use funny money and “spend a buck” to vote on their top picks. 

The option with the most bucks is deemed the team decision. 

Setup: Each person needs 10 play dollars. Option to be voted on are each written on separate cards or slips of pater.   
 

1. Alternative option cards are laid out on team tables. 

2. Students put a dollar on each alternative. 

3. Students spend remaining dollars any way they want.   

4. Teams count the results to determine the team decision.  
 

Note: To break ties, losing items are set aside, and students repeat steps 1-4 with remaining items. 

Hint: Prior to voting, give students time to make proactive statements, saying why they favor the options they chose. 

END OF THE SCHOOL YEAR TIPS cont.... 

 Partner? Been teaching for years? Find a new teacher you can mentor. Newbie? Ask a seasoned teacher 

for some tips on managing those last couple of weeks.  

 Be good to yourself. Set aside a little time every day and a chunk of time each weekend for “me time.”  

 Survival Kit. Parents asking how they can help? Think about what you need to make it through and enlist some 

help.  

 Breath of fresh air. Consider taking lessons outdoors on nice days for a change of scenery.  

 Don’t plan complicated projects. Keep it easy on parents and keep it easy on yourself. If it’s going to be a 

tough project to grade, plan it for another time! 

 Partner with older/younger grades. Plan special mentoring projects between the classes.  

 Do a Remembrance Activity. Scour the internet for fun ideas on how you can commemorate the school year. 

Look for end of school-year mementos your class will enjoy. 

 Ask for feedback. Have each student write a short note about what they liked or did not like that school year. 

Have parents weigh in too.  

 Coordinate a book swap with other teachers. Did you end up with 3 copies of the same book? Set a time to 

have teachers bring the ones they don’t need and exchange.  



REMEMBER: THROWAWAY COMMENTS PACK A PUNCH 
The Master Trainer—Robert L. DeBruyn 

 

 Throwaway comments are statements, messages, evaluations, and predictions we 

verbalize to students and deliver without professional thought. We may not even 

remember saying them. Yet, students remember.  Throwaway comments may be positive 

or negative.  These words carry such a wallop that students remember them for a long 

time, maybe a lifetime.  Experience should tell us that we may toss out throwaway 

comments, but students don’t toss them away.   

 In the last weeks of school, we ought to pass at least one constructive comment in 

the direction of each student. It may be only a sentence or a one-minute conversation. Nevertheless, at this time 

of year, we probably have one of the biggest opportunities to do well and be influential.  It’s at times like these 

that our words of encouragement mean the most to students and leave lasting impressions. There are at least 

three significant lessons we can learn regarding throwaway comments. These lessons serve us and students as 

well.   

 First—It is what we say, when we say it, how we say it, and why we say it, often have a dramatic impact on 

students. Indeed, our words can produce a powerful and profound effect.  However, the impact can be 

negative as well as positive.  The impact of negative throwaway comments can be as powerful and defeating 

as the positive ones are uplifting.  Some of us may recall such negative comments and know their devastating 

power.  These comments can adversely affect us and hang with us for a lifetime.   

 Second—The comments we make that affect students the most may seem trivial to us even though they are 

said in jest. However, the impact on the student is no less significant.  This reality demonstrates the real 

power of our words.  It also reveals the danger of casual teasing, pointed sarcasm, and other negative 

comments we might utter without considering the consequences.  Make no mistake: When people in a 

position of authority fail to understand the weight given to their words by those they lead, those being led are 

going to be hurt and maybe even psychologically damaged.  Throwaway comments can affect the self-esteem 

of students and change the direction of their lives. 

 Third—When we communicate confidence in the talents, abilities, and potential of students, we open doors 

for them.  In fact, we trigger new hopes, dreams, and possibilities that they may never have considered for 

themselves. The result can range from simple to complex.  It can make them think differently and see a talent 

in themselves that they didn’t see before.  It can give them a new focus and direction and cause them to reach 

for achievements far beyond what they might have attained without our words. 

   Our power and influence make a far greater contribution when committed to building up our students 

and creating possibilities for what they might become.  Our throwaway comments should be positive and elevate 

students’ sense of self worth.  They must reveal a talent, trait, behavior, attitude, skill, or gift that we have 

observed in the student. They should steer students toward an interest or a budding desire we have seen in them 

and finally our words should encourage greater achievement and confirm that we believe our students are 

The positive thinker sees the invisible, feels 

the intangible and achieves the impossible.  
Robert H. Schuller 

END OF THE SCHOOL YEAR TIPS cont.... 

 Be aware of tough student transitions. Keep in mind that not all students will be excited for 

summer. Connect with students that may not be as “at ease” with the transition to see how you can 

help.  

 We’re (almost) free! Plan a potluck with other teachers on work days after the kids are gone. 

 Celebrate end of year achievements. It’s always encouraging to look back and see how much has been 

accomplished in a year. 

 Write personal notes to each student. Taking the time will really mean a lot and have a lasting 

impression on your students.  



 WHAT IS PROCEDURAL FLUENCY, AND HOW DO WE HELP STUDENTS 

DEVELOP IT? 
Submitted by Susan Gobeyn, Mathematics and Science Coordinator 

 

 Procedural fluency is a critical component of mathematical proficiency. Procedural fluency is the 

ability to apply procedures accurately, efficiently, and flexibly; to transfer procedures to different problems 

and contexts; to build or modify procedures from other procedures; and to recognize when one strategy or 

procedure is more appropriate to apply than another. To develop procedural fluency, students need experience 

in integrating concepts and procedures and building on familiar procedures as they create their own informal 

strategies and procedures. Students need opportunities to justify both informal strategies and commonly used 

procedures mathematically, to support and justify their choices of appropriate procedures, and to strengthen 

their understanding and skill through distributed practice. 

 Procedural fluency is more than memorizing facts or procedures, and it is more than understanding 

and being able to use one procedure for a given situation. Procedural fluency builds on a foundation of 

conceptual understanding, strategic reasoning, and problem solving. Research suggests that once students 

have memorized and practiced procedures that they do not understand, they have less motivation to 

understand their meaning or the reasoning behind them. Therefore, the development of students’ conceptual 

understanding of procedures should precede and coincide with instruction on procedures. Although conceptual 

knowledge is an essential foundation, procedural knowledge is important in its own right. All students need 

to have a deep and flexible knowledge of a variety of procedures, along with an ability to make critical 

judgments about which procedures or strategies are appropriate for use in particular situations. 

 In computation, procedural fluency supports students’ analysis of their own and others’ calculation 

methods, such as written procedures and mental methods for the four arithmetic operations, as well as their 

own and others’ use of tools like calculators, computers, and manipulative materials. Procedural fluency 

extends students’ computational fluency and applies in all strands of mathematics. For example, in algebra, 

students develop general equation-solving procedures that apply to classes of problems and select efficient 

procedures to use in solving specific problems. In geometry, procedural fluency might be evident in students’ 

ability to apply and analyze a series of geometric transformations or in their ability to perform the steps in 

the measurement process accurately and efficiently. 

 Procedural fluency builds from an initial exploration and discussion of number concepts to using 

informal reasoning strategies and the properties of operations to develop general methods for solving 

problems. Effective teaching practices provide experiences that help students to connect procedures with the 

underlying concepts and provide students with opportunities to rehearse or practice strategies and to justify 

their procedures. Practice should be brief, engaging, purposeful, and distributed. Too much practice too soon 

can be ineffective or lead to math anxiety. Analyzing students’ procedures often reveals insights and 

misunderstandings that help teachers in planning next steps in instruction. In the same way, worked 

examples can serve as a valuable instructional tool, permitting teachers to understand how students analyze 

why procedures work or don’t work and consider what procedure might be most appropriate in a given 

situation.  

 



 

 SHARING IS CARING: If you're looking to differentiate instruction, you're not alone. 

Education consultant John McCarthy has created a Google Spreadsheet for educators to share 

online differentiation tools. Check out the list of over 60 teacher recommended tools at the 

Website below. The list ranges from Front Row to Moodle, or add your own favorites and share 

with the online community. I have included a few from the list to get you started.  

SOCIAL MEDIA SAVVY  
Submitted by  Shannon  Marlin, Professional Development Coordinator 

 

URL 

TOOL TYPE ASSESSMENTS CONTENT  

DIFFERENTIATION 

PROCESS  

DIFFERENTIATION 

PRODUCT 

DIFFERENTIATION 

 
 
http://www.weebly. 
com/ 
 
https://www.blogger. 
com/features 
 
https://wordpress. 
com/ 
 
https://edublogs.org/ 
 

 

 

 

 

Blogs 

 Provide embedded 

videos, podcasts, and 

support links for access 

to different content 

delivery and for 

student-directed 

research. Create centers 

via different pages 

based on learner 

readiness and/or 

interests.  

Students journal or 

post comments and 

reply to posts, links 

and other content (See 

“Content  

Differentiation”). Use 

revision & reflection 

activities between 

students, supported by 

the teacher and 

experts. 

 

Publish student work. 

Create student  

portfolios with 

reflections. Craft 

digital-based products.  

 

http://padlet.com/ 

Collaboration 

Virtual Boards 

  Students share ideas 

and relevant content 

with each other for use 

in their ongoing work. 

Share links to 

completed products 

for publication. 

https://www.coursesites.com 
 
https://www.google. 
com/edu/products/ 
productivity-tools/classroom/ 
 
https://edmodo.com 
 
https://moodle.org 
 

 

 

 

 

Online      

Classrooms 

Online Classrooms 

offer assessment 

tools. Used for pre-

assessments and 

formative  

assessments and  

identifies where  

students need  

differentiation, and 

how it should look. 

 

Online classrooms 

provide formal tools 

and structures for 

sharing content. The 

various resources 

shared for 

differentiation is the 

same as with blogs and 

wikis.  

 

Online classrooms 

provide formal tools 

and structures for 

students to process 

their understanding. 

This is usually in  

the form of a 

discussion board.  

 

Online classrooms 

provide formal tools 

and structures for 

students to upload  

assignments.  

http://www.livebinders. 
com/ 
 
https://portfolium.com/ 
 
https://www.doyoubuzz.com/
us/ 
 
http://shownd.com/ 
 
http://www.opresume. 
com/ 

 

 

Student Work 

Displays & 

ePortfolios 

 

Students take part 

in the assessment 

of the work… 

along side peers, 

the teacher, and 

other stakeholders.  

*The key is that the 

learning outcomes are 

clearly defined and 

that the student has 

flexibility for how 

they want to construct 

their portfolio of work. 

Reflections on 

products and their 

thought process 

behind the work 

that's included helps 

students and their 

teachers to  

identify strengths and 

areas for support. 

Students publish 

their work in a 

format and purpose 

that best suits their 

needs and that of 

their targeted 

audience. 

Tools for supporting differentiation of instruction to meet the 

needs of students. 

Website is: bit.ly/di4allonlinetools 

http://edsurge.us2.list-manage.com/track/click?u=439db75adf017b97887993422&id=fec56e1802&e=d5d58a428f
http://edsurge.us2.list-manage.com/track/click?u=439db75adf017b97887993422&id=fec56e1802&e=d5d58a428f

